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= . " CEC_PRESENTATION

- The goal of this presentation is to discuss the deveiopment from -

'1971 through 1977 of the Educationa1 Resource Centers Mode1 a mainstreamed -
~fsupport services program for mildly handicapped chi1dren. The'procedures and

 b] results of this: ESEA, Title III/Title IV project will -be discussed.

‘The Educational Resource Centers Modei was developed in Jackson'pounty,vv

a rural area 1n/£outhwestern Oregon. Jackson County is made'up'of 10 school

’ districts-which range .in size from 21 to 11 000 students In 1971 the

county had a typ1ca1 spec1a1 education program for Oregon in that 1t prov1ded'

-se1f-conta1ned c1assroom service for educab1e menta11y retarded and mu1ti-

-

hand1capped students Other:avaiiable support services 1nc1uded speech
therapy and Title I reading programs.j However, no su/port serv1ces were
available for students with emotional handicaps,’ physical’ handicaps,for
learning disab111t1es | he .)v" i ) _.:F— o

Special education staff in Jacksgm County were very concerned about the-

. Jack of serv1ces for so many mildly handicapped ch11dren. The majority of :

these ch11dren were being 1nadequate1y served by c1assroom teachers who fe1t

i_ frustrated by their 1nab111ty to teach these students. In addition, staff

was extreme]y concernéd about the 1ssue of Tﬁbeiing chi1dren In 1971
i

" Oregon's procedure for serving hand1capped ch}%dren inc1uded certification

R by the state This cert1f1cation effect1ve1y 1abe1ed t&e chi1d by his/her

¢ Sy d

. handicapping condition, and”there were no_formal procedureﬁ b&‘which this

label cou1d be - removed from the child's file at the state or 1ocai level..

" There were also some ch11dren who had been mis]abeied‘x “an effort to

@
assist them it getting any support serV‘%ﬁ at all. These very pract1ca1

” concerns, p1us our awareness of c1v11 rights actions aroun the issue .of

3
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i ‘ . free’ apprppr1ate serviceﬁ for handicapped ch1ldren and pend1ng state leg\s- //7<. '
‘ lat1on Ted to the development of a Title VI program, Diagnostic Resource Centerstf"
' Th1s prdsram wWhich was conducted during the 1971-72 school year on a’ /;/ _ |
' ~‘_pilot bas1s, began to meet some of Jackson County s service needs as’ 1t was
‘ cross categor1cal in nature. That is, 1t served ch1ldren who mere el1g1ble )
- for serv1ce in 6regon as emot1onally hand1capped phys1cally/hand1capped
educable mentally retarded, a? as hav1ng extreme learni/g/problems |
4i_ s ) By our def1n1t1on of ma1nstream1ng, this program,was an 1ntegrated program .‘
L in that the ch1ldren were in a spec1al educatlon/sétt1ng and attended some ‘ff g‘
regular classes with perm1ss1on from the classroom teacher. At the -end of :"éégl
our first year of operat1on in an 1ntegrat cross\categor1cal model, we were i
not satisf1ed with-our project. Our st dents were spending approximately one- '
th1rd of their time in regular class act1v1t1es and while this was an 1mprovement
for some students,.others had' fon erly spent a full day an\regular class ;

placement.andwtherefore_were n

more segregated In add1t\\n, while students .
did make good academic progyess in the D1agnost1c Resource Center, our -
subJect1ve 1mpre551on was that there had' been no att1tude change on- the part

.of classroom teach1ng staff or the students Everyone_was well aware that
the students involved belonged to the spec1al educat1on program not the

classes they visited for physical educat1on ‘music or art

“Based. on the results of our p1lot year, a.new proJect was written forf

~
. ESEA, Title LII/T1tle IV funds for. innovative th exemplary programs W1th
the assistance of th1s fundzng over the last four years,:Jackson County
has~deyeloped its current gducational Resource Centers‘Model. The.current
program'is based on two developmental'years, a,year of validatjon in which -
,. /( ‘ . .- - . _v » ,'>
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the project was run 1n two other d1str1cts in 0regon and our current

'disseminat1on year in wh1ch tanbproject resu]ts are being made avai]able

to other distr1cts in the Northwest. .
\ o ' S
The Educat1ona1 Resource Centers Mode] 1s comprised of six components
)y .

‘which we’fee] have been cr1t1ca1 to 1ts success The f1rst of ithese is our

ma1nstream1ng or1entat1on wh1ch Herb d1scussed . For the purposes of our h
(V4

'proJect ma1nstream1ng is def1ned as the p1acement of a han 1capped pup11

in a regu1ar c]ass as the1r homeroom, W1th the prov1s1on of ppropr1ate

educat1ona1 support for both the pupi] and h1s/her teacher ' der th1s .h;"“

approach all m11d1y hand1capped ch11dren in Jackson County areéplaced in

"regular class homerooms at the appropr1ate grade 1eve1 . As is demonstrated :

in this definition, our view.of mainstreaming does not 1nc1ude the dumping

' of ‘hahdicapped students in regular c1assrooms or e11minat1on of support

services. Our goa1 is to p1ace the ch11d in the 1east restr1ct1ve schoo]
environment in which he/she,can meet with success. We feel that this’ requ1res‘l'

a flexible“continuum of services. . o

Ausecond critical component of the Educat1ona1 Resource Centers -project .

1s 1nd1v1dua11zed 1nstruct1on The concept of 1nd1V1dua11zed instruct1on

‘recognizes - qgljdren S d1fferences and takes into account that 1earn1ng is S
1ncrementa1 and that d1fferent children learm at d1fferent rates. For our

: proaect, 1nd1V1dua11zed 1nstruct1on also 1mp11es the development of 4

prescr1pt1ve programs,. wh1ch are deve]oped on completion of d1agnost1c test1ng

. *"After th1s test1ng, 1nd1V1dua11y deve]oped prescr1pt1ve programs are written

WhICh 1nc1ude the progedura] and sequent1a1 components of 1nstruct1on These" B

[

' prescr1pt1ve programs are based on 1nd1v1dua11y determined objectives such as

t

this: ' g
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MATH Comp]etes addition and subtraction sequences (with regroup1ng)
by June, 1977 . ' ;

[
[

" Adds 2- -placé addItion prob1ems W1th carryfng W1th 90% accuracy o
“on the R.R. C Math Inventory by November 30 1976 ,f

"B Nr1tes answers to s1mp1e 1- d1g1t add1t1on prob]ems at a frequency

of 40 d1g1ts per minute with 2 or less errors by November 30, 1976

3; . These obJectives are gehera1ly wr1tten by ERC staff based on skil1 defic /

identif1ed'by c1assroom teachers The spec1f1city of the c1assroom teachers

: q
requests Varies depend1ng on: the1r sk111 1n writ1ng obJect1ves.

Another cr1t1ca1 component of the ERC is that observation of each ch11d v“

be conducted for the rpose “of a, behav1or ana1y51s This assists us in j
) spec1fy1ng performance 1nd1c tbrs for both socfa1 and gkademic behav10rs
It 1nc1udes the 1dent1f1cat1on of ntecedents and consequences for behavt#rs
wh1ch the referring teacher w1shesito have dece1erated or acce1erated
g' . i,__ Once obJect1ves are set for students ang/p?EQg;ipt1ve prognams 1mp1emented //

| da11y mon1tor1ng occurs to ass1st the staff in. mak1ng effective and eff1c1ent v I

e ~ decisions for students Progress is- recorded da11y on each program in :_:ﬁ
?ﬁiﬂ » _; reference to cr1ter1a fqr advancement- or a1terat1on of the program ' o

Lo 'f“ Lastly, - the Educatlona1 Resource Centers Mode1 is. cross categor1ca1

. A11 students w1th1n our serv1ce area who are e11g1b1e ‘for ass1stance under |

| ;-. 0regon def1n1t1qn of eddcab1e menta11y retarded emot1ona11y hand1capped
phys1ca11y hand1capped or. extreme 1earn1ng prob1ems are served through the B
Educat1ona1 Resource Centers Mode1 Af1'students are mainstreamed but a :
f1exib1e cont1nuum of serV1ces is ma1nta1ned by 1nd1v1dua1 determinat1on of

‘? ,_h" each studen s program, schedu1e and 1ength of ERC serv1ce da1]y ‘4
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During our deve1opmenta1 and va11dat1on years"1972-75 five w
: f Educat1ona1 Resource Centers were~1mp1emented with1n the state of Oregon.
v ~ Each of these Centers was_jocated in a c1assroom in an elementary schoq1'
’and‘was_staffed.w%th a trained‘and certified specia1}edu' tion teacher and '
a teacher aide During this per1od a number of process ‘ang -product .
'obJect1Ves were deve1oped and mon1tored regu1ar1y under an eva]uat1on contract

w1th the Northwest Reg1ona1 Educat1on Laboratory, Audit and Eva]uat1pn Sect169,
“5§Sprt1and Oregon Proaect goa1s’for these years were as follows:

.

::ﬂ;.gg 1. 100% of se§ved students w111 spend. 25% of their time in regu1ar <

c1ass actifities.

2. 50% of served students will spend 75% of their, time in regular

a
..

class activities.

75% of served students will acquire reqUested‘academic and- social

skills. | L IR :

> Over- the three years of deve1opment and va11dat1on the obJect1ves

.were met as follows:. ~

]

\‘ Objective #1 was passed.

_Objective #2 was passed. - - —

And ‘regarding these, I might add that the success of regular class time, was

' vdetermined by the classroom teacher, who had the option of increasing or

: decreaslng -the student s Resource Center time whenever they felt it.

.necessary o B -

4

=T
. 1

ObJect1ve'?§‘was fa11ed as we have avenaged 70% rather than‘75%
{Yf ~- i

. success with the 1nd1V1dua1 objectives wrjttea&ﬁgr students. - These objpctiyes

i .
‘ . . __" ,‘.&, / ] /

7
o7 are wr1tten and reﬁegot1ated with cTassrogﬁg;eJBhers on a quarter1y basis
R i
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. ‘ .
and range from three to fifteen obJectives per student To pass an

objective, the student must have passed both posttests administered by
the Resource Centers teacher. “'
Looking back at our projecttresuits over the deve10pmenta1 and va11dation,:
, years, the proaect staff feel that‘the mainstreared approach has been ! “ B
‘'successful. . After enr011ment t1me spent inr gu1ar c1ass settings by ~;~‘
our handicapped students was at the option of classroom teachers. We fee1
that the -high degree of part1c1pat10n by c1assroom teachers has made our '
- measure of time spent in c1assroom sett1ngs an appropridte one Nithin th
* Resource Centers Mode], c1assroom teachers make referrals to the Center,- " .’_ ¢
cooperat1ve1y select the student s goals and-obJectives with the ERC staff,
| | ‘schedule the student's time 1n the Resource Center and have the option vof
i -~ _ revienﬁng_st:dents progress on a week1y and quarter1y basis: . u
. Based on-posttest resu1ts from 1nd1vidua11y siiected objectives, students .ﬁ}:“
: have made good academ1c progress in the Resource CentdF. As the maJority

N | - of ‘the obJectives cooperat1ve1!;determ1ned by c1assroom teachers and ERCj

- staff were cr1ter10n3reference and not ‘standardized, I have very 11tt1en;' £

) SR }fﬁ
posttest mode], students passed an average of 70% of the1r obJectives each T

quarter. . Lot T Q%\ s e ? ;
‘ ' ] . W

4 Perhaps one of. the,most cr1t1ca1 12#//s regardingimaiif :

standardized test data to report Hqgever, on our double- pre/doubie

| c1assroom teachers fee1 about 1t Based on questionn.f““vj

-

oL
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T BQ% of éeachers respdnd1ng fe]t that ch11dren current]y served ‘
by the Educationa] Resdurce Centers are best' served by a combinakﬁon\of w0
.. ° . the ERC~and c1assroom 1nstruct1on . ..
A ' < *

85% of respond1ng teachers d1sagreed that ch11dren se ved by the

»

; 'ERC can best be served by c1assroom 1nstruct1on alone and 6 d1sagreed

. that these ch11dren cou]d best be served by Resource Centers alone, wh1ch

-~ : would be the equ1va1ent of awselgrcontaqned class.

..79% of the teachers fe]t that soc1a1 contac th'the regular students
Qas beneficial or our except1ona1 students and 72% fe]t that the contact

) N

w1th ’he except1ona1 ;tudent was benef1c1a1 for the regu]ar c1ass sb&dént .I"

- —
<;;?ﬁﬁﬁf the teachers’ d1sagreed with the statement that ha;;;?

' 'except

Y

~ . .

1 children in the regular c1assroom had the detrimental, effect

-

o » o
= . - on the academuc progress of regu1ar students w1th another’ 17% being" neutral

e dion th1s quest1on. _ :
RS SN .

fBased on these quest1onna1re resu]ts and add1t1onaﬂ comments by teachers, .

=3-a:5ma1nstréam1ng approach to educat1on of m11dTy hand1capped chd]dren

L ft-,. <

A further s1gn1f1cant 1ssue is how except1ona1 and regu]ar c1assréom S

t\

: fch11dren fee] about ma1nstreamed programs Unfortunate?y we have co]]ected

-}f,; ;:Jﬁino obJect1ye data on this 1ssue/,j:}§o have severa] anecdota] reports~ :

. —_— : e

1ﬁu§ﬁfﬂ:‘such a{athﬁ one regard1ng a former gtudent of- ours, Cliff, who when asked y

——

A

.;‘: o ,."; '"’
’ ;y?ﬁhls schooﬁ h1story by a new volunteer, rep11ed.that 1ast year he had been .
'-}f»retarded,‘but th1s.year he was a 4th grader. We feel that this attJtude,. _ ‘
' ' . . . . _ ~. o - . ' N N | .
DR - - . - '
. \ oy ”.~ . .
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f'; ‘which 1mp11es that you/Can t be'a regu1ar student and a hand1cap'e

ﬁgtugint ; :', '
'~ U
. 'at Ehe same t1me, 1s preva1ent among our students. % o

- .\ﬂ

S . During the current year, the f1rst of two planned years ugvpmssen%nation, ,

-

b ; : "‘approximate1y 20 Educatipnal Resource Centers ‘have ?@eh
3 ’* » f ‘ ; 2
rv.state 1n 10 schoo1 d1stricts. Our- proJect has prov

&

!

e train1ng to adopters, 1nternsh1p§ where teacher trafﬁ&es may spend three days
in training at our or1g1na1 sites,

d an Adopggruﬁ' u1de Mainstreami;g

. The Educat1ona1 Resource Centers Mode1 wh1ch 1sAava11ab1e through our office
.k ?

g ‘ forasmaH fee. 4 ¢« S . '_ Y

~ ) A

In onc1us1on dur1ng the bast six years, I fee1 that Jackson County af ,
%

has deve1oped an effect1ve cross- categor1ca1 ma1nstreamed apprbach to the <
education of m11d1y hand1capp¢d ch11dren Atnth1s po1nt there are approx1- :-t
4 mately 30 Centers fo11ow1ng our model operating in the state of 0regon, o iw,
1nc1qung Centers at the e1ementa;;€:3un1or h1gh and secondary 1eve1 S1nce -

.- the concl s1on)/f our deve1opmenta1 project, we have added a series of products,

most of which”are d1sc sed 1n our Adopter s Guide, including an "ObJect1ves .'

Bank" to ass1st‘téachers in determ1ning goa1s for students We hope to dé

"further work. in deve1op1ng and 1mp1ement1ng a student attitude measﬁre and 7_ | o
. .deve1op1ng a data bank -to ass1st our staff 1ﬂ”pred1ct1ng'target dates. for - -

meetdng opJect1ves Fhls w111 1nc1ude gather1ng 1nformit1on oh the~number

%

X of-segkions necessary to'reach cr1ter1on on most common]y }sed objectives.
Though we have: deve1oped what we fee1 ‘Lo be a successth ma1nstreaﬁed - -ﬁ
mode1 for servwng T11d1y hand1ca%pedlch11dsen in Jackson gountyﬂ we are En
accute1y aware thatfﬂe stJ11 have a 1ong way to go. I At' th1s t1me, approx1—', | .
fmate1y 6% of the school popqlat1on in Jackson qunty is rece1V119 some speC1a1
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'support_gervices “Based on'nationai and'state incidence figures 'we béiieve

l-v

. ’fthere .are many more chii\ren in Ja,’hon County schoo]sawho are not yet B ;}
i a

-nreceiving these serv1ces Theﬁ?r“thﬂof the Educationa] Resource Centersz

LB

.ngﬂé and federa1 resources Therefore we

-

‘ program is dependent on local¥

feel it will. be a 51gn1f1can peripd df t1me before a11 chi1dren are, receiving
A Y \
‘\. R appropriate support services through their 10ca1 education agénty In Tooking

at these yet unserved children, the maJority of them appear td be functioning

. ,marg1na11y Tn regu1ar qiass settings. Therefore, we have fe1t a need to

v

.déveiop strategies‘to train. c1a55room teachers to assist t 1h meeting the :

needs of these handicapped ch11dren | This traaning, WhTCh has been requested\

;over a period of time by both our spec1a1 support staff and regu1ar c1assroom o
-teaching staff comprises the second 1mportant e]ement of our two- stage | |
. ‘.'. -service modei. The first stage direct Support to students and teachers, has
- been prqyiged by the gducatiqnaT.Resource Centers. The second stage, training. '
's'“ for c1assroom teachers, comprises the 1ast,section of this‘presentationi '
. " ‘ " ‘\/ ~
> v o LT .
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